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Competency Framework for TVET Professionals

Message

Dr. Pushpa Raman Wagle
Member Secretary
Council for Technical Education and Vocational Training

Since the establishment of Council for Technical Education and Vocational Training
(CTEVT) in 1989, high priority has been given throughout towards human resources
development of its personnel. Various efforts and attempts have been made in the past
to develop CTEVT personnel in the country as well as abroad. The Training Institute
for Technical Instruction (TITI) has been established in 1995 in order to train instructors
in the areas of instruction, curriculum and management of the TVET sector. Besides
these, an overall capacity development framework of TVET personnel has been
always been an outspoken need of CTEVT.

Dakchyata: TVET Practical Partnership Programme, funded by the European Union
and implemented by the British Council, which has now, with partners developed the
competency development framework for TVET Personnel has been one of the
cornerstones in the human resource development of TVET personnel.

| believed the work done by Dakchyata in developing the competency development
framework of TVET Personnel would work as an important step and foundation in
the field of human resource development from now onwards. | personally felt that the
framework would also work as a guiding document for all TVET policy makers, TVET
implementers and the developing partners in capacity development of TVET personnel
across at federal, province and local level. Also employers will be very interested in
this work.

Finally, | would like to express my sincere thanks and congratulate Dakchyata: TVET
Practical Partnership team members, MoEST as well as CTEVT colleagues who gave
valuable inputs, and last but not the least, many thanks to the Training Institute for
Technical Instruction (TITI) for their hard work and dedication in bringing about such a
useful framework.

.
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Message

Dr. Tulashi P Thapaliya
Joint Secretary, Planning Division
Ministry of Education, Science and Technology

There is no doubt that skilled manpower is needed for the development of the country.
To this end, the Government of Nepal has been making continuous policy and
organizational arrangements for skill development. | would like to mention the issue of
Technical Education and Vocational Training Policy 2063 issued with special importance.
Regarding the effective implementation of technical education training programs, there
are different roles at different levels. Its policy formulation, implementation, coordination
and facilitation, active and understanding participation of employers and the private
sector at all levels make it possible to improve the effectiveness and relevance of the
program. Capacity development of those in different roles becomes the first condition
for all these jobs. In the policy making level, the broad vision of those at the grassroots
level, the conceptual clarity, the managerial skills of the people at the implementation
level,theteachingskillsofthe people attheteachinglevel, allthese provide the basis forthe
success of the overall sector. The capacity of the private sector helps to promote
investment and | expect this capacity building format to guide the capacity development
of all these aspects.

Itis my pleasure to express a few words on the “Competency Development Framework
for TVET Personnel” developed with the support of the Dakchyata: TVET Practical
Partnership project, an effort carried out in close collaboration and coordination with
the TVET Division, MOEST, CTEVT and TITI.

| am confident that this framework will not only be useful to develop key competencies
of TVET personnel, but also cater for the corporate objectives of Ministry of Education,
Science and Technology and CTEVT overall. | would like to express my sincere
gratitude and congratulations to the Dakchyata: TVET Practical Partnership team
members and those who have been involved in the development of the Competency
Development Framework, and hope the framework will serve as a milestone in the
area of capacity development of TVET sector personnel in Nepal.
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Message

Mr. Deepak Sharma
Joint Secretary, TVET Division
Ministry of Education, Science and Technology

Nepal has a long history of vocational education, and of traditional crafts and culture.
The beginnings of the formal technical and vocational education sector came through
the opening of the first technical training school established in 1942 imparting the
vocational training in a well-managed and systematic way. This ultimately led to the
establishment of the Mechanical Training Center in 1962 in Balaju, and the Butwal
Technical Institute in 1963, through which the first apprenticeship delivery models
of technical and vocational training were launched in Nepal. Subsequently, the new
Education System introduced in 1971 saw arrangements for students to learn skills
through vocational education in at least one subject in each secondary school in the
country.

Since this early start, the need for professionalization of TVET in Nepal has only grown.
Thus, at this crossroad of development of the TVET sector, the Council for Technical
Education and Vocational Training (CTEVT) was established in 1989 for better access,
expansion, quality improvement and sustainability of TVET in Nepal. This was soon
followed by the Training Institute for Technical Instruction (TITI), established in 1995
to develop human resources in the field of curriculum development, instructional
improvement and leadership development of the TVET personnel to cater for the
emerging needs of the sector in planning, management and training of personnel.

The Dakchyata: TVET Practical Partnership project is being implemented by the
British Council under the leadership of Ministry of Education, Science and Technology in
technical coordination with the Council for Technical Education and Vocational Training,
who have together developed a competency development framework for TVET
personnel as a tool to encourage consistent and high quality capacity development of
personnel involved in the TVET sector.

The Dakchyata project has made a praiseworthy effort in facilitating the development of
this important document as a framework to strengthen the capacity of personnel across
varied levels and positions for the well-functioning of the TVET system in the country.
We can expect that this Competency Framework will become a strong instrument
in further strengthening human resource developments of the sector.

On that background, | would like to thank all those involved in developing the
framework, in particular the team of the Dakchyata: TVET Practical Partnership project
who — with strong technical support provided by Training Institute for Technical
Instruction (TITI) have succeeded in bringing together this valuable framework, which
will surely benefit the TVET sector now and for many years to come.
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Appreciation

The Government of Nepal regards a well-functioning, market-relevant Technical and
Vocational Education and Training (TVET) system as key to increased economic
growth and national prosperity and is committed to investing in skills development and
employment creation to reduce poverty.

Nepal has made significant progress in developing the TVET system in recent years,
though one area consistently highlighted by the Ministry of Education, Science and
Technology (MoEST) as in need of support, is that of capacity development of TVET
personnel. MOEST underscored the need for a mechanism to guide the development of
knowledge and understanding of TVET professionals in arobust and systematic manner.
This is of particular relevance for staff and personnel who have been appointed
to work within the TVET sector but may not necessarily have prior experience in
TVET. Key figures within the MoEST considered a common framework to be of great
importance, mapping out in a holistic way the capacity needs of various categories of
staff involved in making the system work.

In response, the Dakchyata: TVET Practical Partnership project, funded by the
European Union and implemented by the British Council, under the leadership of the
MoEST, and in partnership with the Council for Technical Education and Vocational
Training (CTEVT), has worked to develop the Competency Framework for TVET
Professionals (Capacity Development Guidelines) in collaboration with the Training
Institute for Technical Instruction (TITI) in Nepal.

The Competency Framework has been designed to inform stakeholders of the
minimum capacity requirements of staff working for TVET implementers, including
the TVET Division of the MoEST, CTEVT, and other TVET stakeholders. It sets clear
expectations of the minimum knowledge and skills required for TVET Professionals at
all levels to be able to perform their roles to their best of their potential.

The Competency Framework has been developed through close consultation with
TVET experts, practitioners, and experienced professionals. Their inputs, opinions,
and recommendations have been immensely valuable in creating a product which
it is hoped will provide direction and guidance for those seeking to develop human
resource capacity within the sector, ultimately contributing to more efficient and
effective functioning of the TVET system overall. For this reason, there is a long list of
individuals that the Dakchyata project team would like to thank for their involvement,
contributions, and support.

Firstly, we would like to acknowledge the leadership and support provided by the
MoEST and TITI for their work in developing the framework through a comprehensive
series of consultative workshops and stakeholder interactions. In particular, we would
like to acknowledge Mr. Mahesh Prasad Dahal, then Secretary of MoEST, for his
valuable feedback, guidance and direction during the policy level workshop and for
chairing the meeting to endorse the finalised Competency Framework for wider use.

. .
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Similarly, we would like to acknowledge Dr. Pushpa Raman Wagle, Member Secretary,
CTEVT, for his tremendous support, and Dr. Hari Prasad Lamsal, then Joint-Secretary
of Planning Division, MoEST, for his initiation to conceptualise the capacity
development guidelines for TVET Professionals of Nepal. Likewise, our sincere thanks
go to MoEST Joint Secretaries Mr. Deepak Prasad Sharma, Dr. Kamal Pokhrel, and
Dr. Tulasi Thapaliya, for their valuable inputs in developing this framework.

Sincere gratitude is also extended to the Steering Committee members from CTEVT
(Mr. Deepak Prasad Poudel, Director Curriculum Division, Mr. Binod Badal, Director Accreditation
Division, and Mr. Debesh Chandra Devkota, Director Training Division) and all the Division
Directors of CTEVT for their technical inputs in finalising the framework, as well as team
members from the Sakchyamta project who have been involved throughout. They each played
a significant role in the development of the Competency Framework.

Last but by no means least, we would like to acknowledge the wonderful leadership of
Ms. Akim Shrestha, Executive Director, TITI, and coordinating work of Ms. Sarita Regmi, Trainer,
TITI in spearheading the entire process, as well as the TITI action committee members
for all their hard work in getting the framework right. Finally, thank you to all the individual
experts who contributed their valuable time during the development workshops, and in particular,
Dr. Hari Pradhan for his work in initial stages.

A final word on the Competency Framework itself: within the domain of human capacity
development, it provides an overview and a means to qualify and quantify the needs for
capacitating a range of professions, which together make up the contours of the TVET system.
Through exemplary collaboration between MoEST, CTEVT, TITI, the Dakchyata project team
and the many others mentioned above, the framework has not only come into being, but
has also been piloted in a practical sense through the development and delivery of specific
training for policy personnel, with the framework providing the backbone in guiding content
development. The Competency Framework is both comprehensive and flexible and we would
strongly encourage other TVET stakeholders to make use of it as they see fit, to design and
implement specific training programmes for TVET Personnel at all levels. It is our hope that
the Competency Framework will continue to serve the needs of TVET Professionals in both
the public and private sectors as Nepal continues to make progress towards a modern, market
relevant TVET system, driving the development of a more prosperous Nepal.

Erik Winther-Schmidt, Team Leader

Dakchyata: TVET Practical Partnership, the British Council
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Please find attached a copy of the Publication: The Competency Framework for
TVET Professionals and the TVET Glossary. We hope it will be a useful publication
for you and your colleagues.

Dear Reader,

This Publication has come about through a unique and productive collaboration
between MoEST, CTEVT, TITI and the Dakchyata Project.

Kindly allow a few words on how to use this Publication:

We all need competencies. Competencies improve how we do our job. That said, we all
don’t do the same job — thus the competencies, the knowledge, skills and experiences
we need to do a better job, will of course vary. We have listed 5 different categories of
TVET sector staff, whom we think could benefit from upgrading their competencies.
We have also listed a number of competencies, which each category needs to know.
When putting this together, we have drawn up a ‘Competency Framework’, the use of
which is well explained in the Publication (please refer in particular to pages Pages
X-XI) You will also find a TVET Glossary. The purpose of this Glossary is to standardise
the wording — and the understanding — of key concepts and expressions that are
much used in TVET. It eases not only the use and understanding of the Competency
Framework — the Glossary also helps us ‘speak the same language’!

For all of you who have experience in putting together a training programme, you will
know very well how time-consuming it is to define matters such as: 1: Who should be
trained? 2: What should the training consist of? 3: What should be the key subjects?
4: What should be the outcome of the training?

This Publication should make the above-mentioned choices much easier for you.
Once you have decided on the category of staff who needs training and upgrading,
you will find the key subjects that those categories of staff would benefit from receiving
training in. We are talking about a template. You may have to add new subjects, to get
across the right ‘mix’ of competencies that fits best to your target group — what is in
the Competency Framework is merely a suggestion. This said, the training has been
piloted and tested by TITI in real conditions, where it worked well — we hope it does for
you too.

Welcome to further reading and study of this Competency Framework for TVET
Professionals and the TVET Glossary. Thank you to all who have assisted in its
coming about, in its conceptualisation, formulation, testing and evaluation.

If you need additional copies of this Publication, please write to us at
dakchyata@britishcouncil.org.np

Best wishes from

The Dakchyata Team

.
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— List of the abbreviation
ID Job Description
LMIS ..o Labour Market Information System
M&E ..o Monitoring and Evaluation
MIS ..o Management Information System
MoALd ........ccceeerieennnn. Ministry of Agriculture and Livestock Development
MOEST ... Ministry of Education Science and Technology
MoICS ... Ministry of Industry, Commerce and Supplies
MoOLESS ...................... Ministry of Labour, Employment and Social Security
MoU ...cccooeiiiiiiie. Memorandum of Understanding
NHS .., Nepal Horticulture Society
NSTB ... National Skill Testing Board
NVQF ..., National Vocational Qualification Framework
OHS ... Occupational Health and Safety
OJT o On the Job Training
PIM ., Program Implementation Manual
PPP i Public Private Partnership
SDC ..o, Swiss Agency for Development and Cooperation
SNV i The Netherlands Organizations
TIL s Teaching Learning
TECS i Technical Education in Community School
TITH o, Training Institute for Technical Instruction
TTP o, Technical Training Provider
TVET oo, Technical Vocational Education and Training
YPO oo Yearly Plan Operation
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Introducing the Competency Framework for TVET Professionals and the TVET
Glossary - what it is and how to use it?

The very short explanation to use of the Competency Framework is this: Who needs
to know what in TVET? Which competencies and skills should different kinds of TVET
professionals master, in order to do their job? This is in short what the Competency
Framework for TVET Professionals wants to tell us.

Let’s start by pointing out that the Competency Framework consists of 2 parts:

Part 1: The Competency Framework for TVET Professionals

Part 2: The Confined TVET Glossary

Here follows a short introduction to the above two parts:

1: The Competency Framework — how to navigate it ?
The Framework starts by breaking down the human resources in the TVET sector by
listing 5 different categories of TVET Professional Staff. These are:

1. Proprietor, Private Institutions and Employer Associations

2. Support Function Staff

3. Implementation Category

4. Coordination Category

5. Policy Category
In the attached Matrix you will find these 5 different categories of TVET staff
mentioned, from left to right, when you read the matrix horizontally. You will further see
that the 2 first columns to the left in the Matrix are called Area and Components. So
the Framework — when read horizontally (left to right) will tell you a) which category of
staff (of 5) we are talking about. And when read vertically (from top to bottom), b) what
these different categories of professionals need to know and skills they need to master
the different critical issues of importance in TVET.
As mentioned, when you read the matrix vertically (from top to bottom) you will see
that the first 2 columns are called Area and Component. When you scroll down the
matrix you will first see Area: there are 7 of these, all of them are critical issues in
TVET, internationally and nationally in Nepal. The first one mentioned is Access, Equity
and Expansion, the second one is Quality and Relevance and so it goes on, lining
up the most important areas that needs understanding and monitoring from various
categories of TVET professional.
In the next column is components; these are the specific subject areas that needs to
be addressed, in order for the various categories of professionals to master the critical
issues, as mentioned under the Area. In the case of the Area 1: Access, equity and
expansion, there are 3 components, A. History of TVET, B. Expansion of TVET
programs and C. Access to equity on TVET. Area 2. Quality and Relevance and this
Area is broken down into 8 Components, the first one being A. Relevance of TVET
Programs in National and International Market, followed by B. Examination and
Certification so it goes on.

.
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2: The Confined TVET Glossary

The confined Glossary is called so, because it is not a full-blown TVET Glossary,
covering all subjects in TVET. It is confined, because it only highlights key concepts
and theories and expressions, as used in the Competency Framework. This is why it is
annexed to the Competency Framework — it is a partial or confined Glossary, not meant
to cover everything in TVET, only to make the Framework useful and understandable.

3: How to use the Competency Framework — an Example

Let us give an example of how to use the Competency Framework. Take for
instance the category of staff involved in implementation — this is captured as column
6 from the left in upper bar of the matrix: Implementation Category. What should this
category know about Area 3?7 Governance and Management? You go down in
the matrix to Component 3, and you find the first Component is A. Graduates and
Trainee support. Then you move horizontally into the matrix and find that staff in TVET
Implementation should receive orientation in the field of Counselling, which is further
detailed.

Once you get to know how to work with the matrix you will get the overall picture of
what the 5 most important categories of TVET Professionals need to know within the
8 critical areas in TVET. You can then ensure that training and learning is focused on
these particular areas, not wasting time and efforts in areas that are not useful to know
for a particular category of staff. The competency framework is also developed for
providing a systematic description of what different levels of personnel need to
know and develop or strengthen their performance at the level of learning such as:
knowledge, comprehension, application, analysis, synthesis, and evaluation (Bloom’s
taxonomy).
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1. Introduction

1.1.Background

To accomplish the given assignment, a series of content development workshops
were conducted to generate the contents and ideas related to the TVET practices in
Nepal. With the help of the literature review, previous output of Budhanilkantha
workshop early in 2019, steering committee guidelines and the discussion with
concerned stakeholders, the categories to conduct the workshops were defined as
and Policy, Coordination, Implementation, Support function and Proprietors, Private
Institutions. The categories were well defined however, due to the multiple roles of
the personnel involved in their job, they were seen in more than one category. To
finalize the outputs of the series of workshops, one Verification workshop was also
conducted. Regarding the involvement of the experts in different categories, different
professional associates such as Hotel Association of Nepal (HAN), Nepal Horticulture
Society (NHS), The Federation of Nepal Cottage & Small Industries (FNCSI) were
all involved in Proprietor, Private Institutions. The admin and account staff working in
different TVET institutions of Nepal involved in the workshop under the support
function category. Similarly, the instructors, section officers, monitoring officers,
program coordinator, lower level manager involved in the implementation category.
Likewise, the principal, the vice-principal, under-secretary and deputy directors from
different TVET institutions involved in the coordination category. In the same way, joint
secretary, and directors from different TVET institutions of Nepal were involved in the
policy category. The output of each category of the workshop was transformed in the
form of the competency framework ( Capacity Development Guidelines).

1.2 Areas and capabilities under work
For each category, seven areas and its sub components were identified which are
presented below. (For detailed information, please refer to workshop output section
of this report).
1. Access, equity and expansion (History of TVET, Expansion of TVET
programs,
Access to equity on TVET)
2. Quality and relevance (Relevance of TVET programs in National and
International Market, Examination and Certification, Monitoring and Evaluation,
training models, training resources, TVET Quality assurance, TVET curriculum,
Quality assurance in TVET of Nepal, TVET qualification framework and
accreditation)
3. Governance and Management (Graduates and Trainee Support,
Category of
Schools and its Management, Management Information System,
Human Resource
Plan, Workshop Management, TVET Governance)
4. Structural and legal arrangements (Legislation and Policy)
5. Research and Innovation (TVET Research)
6. Sustainable Financing (Program/Project Implementation, Resource
Management, TVET Administration and Financing)
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7. Industry Institute Linkage and coordination (Public Private Partnership in
TVET, Coordination, Counseling and Job Placement, TVET Entrepreneurship)

Additionally, terms and terminologies used in each category of the competency
framework was developed as TVET glossary. The glossary is also translated into
Nepali language.

After that, the course information for piloting of 2 events of workshop cum training was
developed and conducted. The participants were from MoEST, MoLIS, MoICS, PPP,
Private Institutions, TECS, CTEVT, and the Sakchymata project.

Under the Chair of Secretary of MoEST, the policy level sharing workshop was
also conducted. In that workshop, feedback and suggestions with way forward was
collected.

2. Methodology

2.1. Methodologies

Methodologies like literature review, interaction, verification, presentation of the plan,

review , groupwork, pair work ,with the clients and interaction with the experts were

used to collect data.

» Conducted literature review to collect national and international experiences in
capacity development of TVET;

» Conceptualised capacity development of personnel presently engaged in the TVET
sector of Nepal;

* Developed TVET glossary of major contents using TVET professionals;

* Verified workshop plan with TITI extended management team;

* Facilitated workshop by TITI facilitators to collect ideas and establish common
understanding about capacity development for each category of personnel;

* Re-verified the workshop outputs through Re-verification workshop;

* Received feedback from Dakchyata project regarding the draft content and resulting
report;

* Present findings of the report to the Dakchyata Project.
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3.1. Job Prospectus —Proprietors , Private Institutions

3. Job Prospectus

Target Group: TVET Associates and TVET Entrepreneurs

Introduction

For quality assurance and systematic operation of the TVET Sectors of Nepal, different
professional associations are established. The experts from those associations and
TVET entrepreneurs were invited to participate in the workshop. Based on the inputs
received from the workshop, the information is categorised under different headings.

Objectives

The main objectives of developing this job prospectus is to be aware about TVET
related contents to personnel involved in the Proprietors, private institutions category.
It mainly includes access , equity, and expansion in TVET, quality and relevance to
TVET, sustainable financing in TVET and industrial linkage and coordination with
TVET Industries.

Contents

1. Access, Equity and Expansion
1.1. History of TVET
1.1.1. Define TVET
1.1.2. Discuss briefly on national and international history of TVET

1.2. Expansion of TVET Programs
1.2.1. Discuss on need based expansion
1.2.2. Discuss on the components of TVET mapping
1.2.3. Discuss on socio-economic context of TVET
1.2.4. Describe process/types of funding

1.3. Access to equity on TVET
1.3.1. Define access and equity
1.3.2. Describe access and equity
1.3.3. Explain physical, financial and geographical barrier against access
and equity

2. Quality and Relevance
2.1. Relevance of TVET programs in National and International Market
2.1.1. Discuss on existing market need/capacity and gap
2.1.2. Describe the trend of TVET demand
2.1.3. Discuss about obtained feedback regarding relevancy of TVET program

.
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2.2. Examination and Certification
2.2.1. Discuss on current practices of examination and certification
2.2.2. Describe existing guidelines related to examination and certification
2.2.3. Discuss existing TVET curricula
2.2.4. Discuss on issues and challenges

2.3. Monitoring and Evaluation
2.3.1. Define monitoring and evaluation
2.3.2. Explain existing practices of Monitoring and & Evaluation in TVET
2.3.3. Discuss on Monitoring and & Evaluation process of TVET

2.4. Training Models
2.4.1. Describe training model
2.4.2. Explain the role of professional associations for training models

2.5. TVET Quality Assurance
2.5.1. Explain present practice of Quality Assurance
2.5.2. Describe status of TVET qualification framework (NVQF)
2.5.3. Discuss on process of getting involvement of TVET actor in quality
assurance
2.6. TVET Curriculum
2.6.1. Explain the role of professional association for TVET curriculum
2.6.2. Describe the process of curriculum development

2.7. TVET Qualification Framework
2.7.1. Define National Qualification Framework ( NQF)
2.7.2. Discuss National Vocational Qualification Framework ( NVQF)
2.7.3. Describe on current status of TVET qualification framework (NVQF)

2.8. Quality Assurance and its accreditation in TVET of Nepal
2.8.1. Explain present practice of Quality Assurance
2.8.2. Describe the present status of accreditation

3. Governance and Management
3.1. Graduates and Trainee Support
3.1.1. Describe the sources of educational fund (scholarship, stipend)
3.1.2. Explain internship / apprenticeship/OJT/Job placement
3.1.3. Explain roles of guardians for trainee support
3.1.4. Describe tracer study in TVET
3.1.5. Describetherolesandresponsibilities for students’and graduates’support

3.2. Category of Schools and Management
3.2.1. Describe types of technical school and its management
3.2.2. Explain the modality of courses run in different types of schools
3.2.3. Discuss on success stories of TVET model schools
3.2.4. Describe bi-lateral agreement ( for funding mechanism)
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3.3. Management Information System (MIS)
3.3.1. Explain the existing TVET MIS
3.3.2. Discuss the gap in current practices of MIS

3.4. Human Resource Plan
3.4.1. Discuss the human resource needs in TVET
3.4.2. Explain human resource management for TVET
3.4.3. Describe about legal/technical provision of resource optimization

3.5. Workshop Management
3.5.1. Define occupational health and safety (OHS)
3.5.2. Explain the existing situation of OHS in TVET program
3.5.3. Discuss factors related to safety management

3.6. TVET Governance
3.6.1. Explain the components of governance in TVET
3.6.2. Describe issues and challenges related to TVET governance

4. Structural and Legal Arrangement
4.1. Legislation and Policy
4.1.1. Explain existing TVET policy
4.1.2. Discuss on legal issues related to national/international
(industrial enterprises/labor act, rules, guidelines, convention/declaration
4.1.3. Describe policy formulation process

5. Research and Innovation
5.1. TVET Research
5.1.1. Explain TVET research process
5.1.2. Interpret the report of the Tracer Study

6. Sustainable Financing
6.1. Program and Project Implementation
6.1.1. Explain the types of long term and short term program courses
6.1.2. Describe different types of courses
6.1.3. Discuss the roles and responsibilities for program/project implementation.

6.2. Resource Management
6.2.1. Explain resource mapping (Financial and Physical resources)
6.2.2. Describe about legal/technical provision of resource optimization

6.3. TVET Administration and Financing
6.3.1. Explain existing rules, regulation, policies and practices
6.3.2. Discuss on sustainability in TVET
6.3.3. Describe the types of available resources
6.3.4. Describe financial issues and challenges in TVET

.
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7. Industry Institute Linkage and Coordination
7.1. Public Private Partnership (PPP) in TVET
7.1.1. Describe potential beneficial actors in TVET
7.1.2. Explain existing provision of PPP
7.1.3. Describe success stories of institutions

7.2. Coordination
7.2.1. Describe the nature of industries
7.2.2. Explain about major/ sectoral employer association
7.2.3. Match the interest of industries with TVET programs
7.2.4. Explain Involvement of TVET actors in TVET cycle

7.3. Counseling and Job Placement
7.3.1. Describe entry, mid, exit categories of counseling(guidance)
7.3.2. ldentify qualified counselors

7.4. Entrepreneurship Development in TVET
7.4.1. Discuss on entrepreneurship
7.4.2. Explain business incubation center

3.2. Job Prospectus - Support Function Category
Target Group: Administration and Finance staff of TVET institutions.

Introduction

Administration and finance division of TVET institutions have been playing the great-
est role for financial planning, institutional sustainability, and viability of particular TVET
institutions. In this reference, personnel involved in administration and finance must
be familiar with the basic concept and knowledge about TVET. For this, a workshop
was organized by inviting admin and finance staff working in different TVET institu-
tions. Based on the inputs received from the workshop conducted with them, the infor-
mation is categorised under different headings.

Objectives

The main objectives of developing this job prospectus is to aware about TVET related
contents for personnel working in administration and finance unit of TVET institutions.
It mainly includes access , equity, and expansion in TVET, quality and relevance
to TVET, sustainable financing in TVET and industrial linkage and coordination with
TVET Industries.

Contents
1. Access, Equity and Expansion
1.1. History of TVET

1.1.1. Define TVET
1.1.2. Discuss importance of TVET
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1.2. Expansion of TVET Programs
1.2.1. Define expansion in terms of access and equity
1.2.2. Discuss program need of community
1.2.3. Explain existing rules and regulation related to expansion
1.3. Access to equity on TVET
1.3.1. Define access and equity
1.3.2. Describe access and equity
1.3.3. Explain physical, financial and geographical barrier against access
and equity

2. Quality and Relevance
2.1. Monitoring and Evaluation (M&E)
2.1.1. Discuss the importance of monitoring and evaluation

2.2. Training Models
2.2.1. Explain financial liabilities
2.2.2. Describe training models

2.3. TVET Quality Assurance
2.3.1. List quality assurance parameters

2.4. TVET Curriculum
2.4.1. Explain the decisions and financial provision for TVET curriculum
development

2.5. TVET Qualification Framework and its accreditation
2.5.1. Describe TVET Qualification and TVET accreditation process

2.6. Quality Assurance in TVET of Nepal
2.6.1. List quality assurance parameters

3. Governance and Management
3.1. Graduates and Trainee Support
3.1.1. Orient on counselling methods
3.1.2. Apply skills in day to day work
3.1.3. Liaison graduates support program
3.1.4. Coordinate with trainee support activates (scholarship, stipend,
free structure, accommodation, lab facilities)

3.2. Category of Schools and management
3.2.1. List school types
3.2.2. Discuss on organogram of institute/schools
3.2.3. Explain school/institute management of each category
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3.3. Management Information System (MIS)
3.3.1. Explain MIS
3.3.2. Apply skills related to MIS system

3.4. Human Resource Plan
3.4.1. Develop JD
3.4.2. Explain HR plan

3.5. Workshop Management
3.5.1. Explain safety requirements in workshop/field/lab
3.5.2. Inspect safety condition in workshop/....
3.5.3. Handle emergency situations

3.6. TVET Governance
3.6.1. Discuss code of conduct related to TVET governance
3.6.2. Explain the existing act, by-law

4. Structural and Legal Arrangement
4.1. Legislation and Policy
4.1.1. Discuss on national and international TVET Act
4.1.2. Develop TVET plan
4.1.3. Explain relevance of TVET programs in national and international
markets
4.1.4. Discuss code of conduct related to TVET governance

5. Research and Innovation
5.1. TVET Research
5.1.1. Explain TVET research process

6. Sustainable Financing
6.1. Program and Project Implementation
6.1.1. Explain the types of long term and short term program courses
6.1.2. Describe different types of courses
6.1.3. Describe the funding mechanism

6.2. Resource Management,
6.2.1. Physical resource management
6.2.1.1.List the physical resources (workshop/field/lab...... )
6.2.1.2.Explain physical resources audit
6.2.2. Financial resource management
6.2.2.1.Prepare program budget
6.2.2.2.Prepare progress report
6.2.2.3.1dentify sources of budget
6.2.2.4.Explain financial control mechanism

.
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6.3. TVET Administration and Financing
6.3.1. Explain existing rules, regulation, policies and practices
6.3.2. Discuss on sustainability mechanism
6.3.3. Describe issues and challenges

7. Industry Institute Linkage and Coordination
7.1. Public Private Partnership (PPP) in TVET
7.1.1. Define public private partnership
7.1.2. Interact with public and private organisation about TVET
7.1.3. Describe guidelines related to PPP
7.1.4. Explain components of MoU
7.1.5. Coordinate with industries for job placement/need/further assistance/MoU

7.2. Coordination
7.2.1. Explain the importance of coordination with different stakeholders.

7.3. Counseling and Job Placement
7.3.1. Define academic and career counseling
7.3.2. Explain the importance of counseling
7.3.3. Explain the techniques of academic and career counseling
7.3.4. Reform academic and career counseling
7.3.5. Maintain the counseling record

7.4. TVET Entrepreneurship
7.4.1. Describe TVET business incubation center and funding mechanism

3.3. Job Prospectus - Implementation Category

Target Group: Instructors, senior instructors, vice — principal, section officers,
monitoring officers, program coordinator, lower-level manager working in differ-
ent TVET institutions of Nepal.

Introduction

TVET implementers have been playing a great role for quality assurance and system-
atic operation of the TVET sectors of Nepal. Though they have technical expertise
in their own field, they should also have related knowledge/skills of TVET sector. In
this context, a workshop was conducted by inviting the relevant experts from different
institutions. Based on the inputs received from the workshop, the information is cate-
gorised under different headings.

Objectives

The main objectives of developing this job prospectus are to implement TVET related
activities and practices. The content mainly includes access , equity, and expansion
in TVET, quality and relevance to TVET, sustainable financing in TVET and industrial
linkage and coordination with TVET Industries.
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Contents

1. Access , Equity and Expansion
1.1. Expansion of TVET Programs
1.1.1. Describe about access, equality and expansion of TVET
1.1.2. Conduct mapping of program for expansion and equity

2. Quality and Relevance
2.1. Examination and Certification
2.1.1. Conduct entrance examination
2.1.2. Explain assessment process
2.1.3. Conduct internal and external assessment
2.1.4. Publish result
2.1.5. Explain certification process

2.2. Monitoring and Evaluation (M&E)
2.2.1. Explain Monitoring and Evaluation process
2.2.2. Conduct result based Monitoring and Evaluation

2.3. Training Models
2.3.1. Describe TVET current trends
2.3.2. Explain different TVET (successful) models

2.4. TVET Quality Assurance
2.4.1. Develop TVET quality standard/tools qualification framework and its
accreditation

2.5. TVET Curriculum
2.5.1. Explain curriculum/skill standard
2.5.2. Maintain teacher/practical ratio
2.5.3. Collect suggestion about curriculum/skill standard

2.6. TVET Qualification Framework and its accreditation
2.6.1. Describe TVET Qualification and TVET accreditation process
2.6.2. Develop TVET quality standard/tools qualification framework and its
accreditation

2.7. Quality Assurance in TVET of Nepal
2.7.1. Develop TVET quality standard/tools qualification framework and its
accreditation
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3. Governance and Management
3.1. Graduates and Trainee Support

3.1.1. Counseling
3.1.1.1.Define academic and career counseling
3.1.1.2.Explain the techniques of academic and career counseling
3.1.1.3.Reform academic and career counseling
3.1.1.4.Maintain the counseling record
3.1.2. Soft Skill
3.1.2.1.Define soft skill
3.1.2.2.Explain components of soft skill
3.1.2.3.Exhibit soft skill
3.1.3. Scholarship and stipend
3.1.3.1.Explain the scholarship/stipend scheme
3.1.3.2.Apply scholarship and stipend provision

3.2. Category of Schools and it’'s management
3.2.1. Describe types of TVET Schools

3.3. Management Information System ( MIS)
3.3.1. Define TVET MIS
3.3.2. Develop MIS
3.3.3. Maintain website

3.4. Human Resource Plan
3.4.1. Fulfil all Human Resource vacant post

3.5. Workshop Management
3.5.1. Describe occupational health and safety(OHS) of each program
3.5.2. Maintain OHS of each program

3.6. TVET Governance
3.6.1. Explain institution plan (Strategic, YPO, action plan)

4. Structural and Legal Arrangement
4.1. Legislation and Policy
4.1.1. Discuss the background of TVET
4.1.2. Explain current TVET policy
4.1.3. Describe TVET national strategy
4.1.4. Explain TVET current act
4.1.5. Implement TVET institutional/school guidelines
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5. Research and Innovation
5.1. TVET Research
5.1.1. Conduct tracer study of graduates
5.1.2. Describe Labour Market Information System (LMIS)
5.1.3. Conduct Labour Market Information System (LMIS)
5.1.4. Conduct course evaluation
5.1.5. Conduct program evaluation

6. Sustainable Financing
6.1. Program and Project Implementation
6.1.1. Explain about program/project implementation process
6.1.2. Explain the need of TVET fund

6.2. Resource Management
6.2.1. Describe TVET resource management
6.2.2. Manage and upgrade infrastructure
6.2.3. Manage and upgrade tools, equipment
6.2.4. Develop annual plan and budget
6.2.5. Review plan quarterly
6.2.6. Prepare progress report
6.2.7. Develop revenue generation plan
6.2.8. Prepare facility maintenance plan
6.2.9. Explain existing rules, regulation, policies and practices
6.2.10. Discuss on sustainability mechanism
6.2.11.Describe issues and challenges

7. Industry Institute Linkage and Coordination
7.1. Public Private Partnership (PPP) in TVET
7.1.1. Define PPP
7.1.2. Compare different modalities with PPP
7.1.3. Manage networking with different institutions and industries
7.1.4. Establish linkages with institutions and industries as per need

7.2. Counseling and Job Placement
7.2.1. Define academic and career counseling
7.2.2. Explain the techniques of academic and career counseling
7.2.3. Refer academic and career counseling
7.2.4. Maintain the counseling record

7.3. TVET Entrepreneurship
7.3.1. Establish linkage for entrepreneurship
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3.4. Job Prospectus - Coordination Category

Target Group: Principal, under- secretary and deputy director from different
TVET institutions involved in the coordination category.

Introduction

The personnel involved in this category act as the bridge between the policy and im-
plementation category for quality assurance and systematic operation of the TVET
Sectors of Nepal. Though their job is basically to coordinate with different stakeholders
of TVET, they also should have profound knowledge and skills of TVET sector. Coordi-
nating personnel from different TVET institutions were invited to share their experienc-
es in workshop. The information obtained from the workshop was categorised under
different hearings.

Objectives

The main objectives of developing this job prospectus is to coordinate with stake-
holders for TVET related activities to personnel involved in coordination category.
It mainly includes access , equity, and expansion in TVET, quality and relevance
to TVET, sustainable financing in TVET and industrial linkage and coordination with
TVET Industries.

Contents

1. Access , Equity and Expansion
1.1. Expansion of TVET Programs
1.1.1. Coordinate with different stakeholders for expansion of TVET program

1.2. Access to equity on TVET
1.2.1. Formulate guidelines for access to TVET based on TVET policy

2. Quality and Relevance
2.1. Relevance of TVET programs in National and International Mark
2.1.1. Conduct research on relevancy of TVET program in national and
international market
2.1.2. Recommend for curriculum for revision/development
2.1.3. Coordinate with local bodies regarding program relevance

2.2. Examination and Certification
2.2.1. Coordinate with security sub committee
2.2.2. Conduct exam
2.2.3. Coordinate with province/Office of Control of Examination
2.2.4. Coordinate with institutions for course completion
2.2.5. Coordinate with accreditation/ poly-tech,/TECS for admission
2.2.6. Issue certificate of short-term program
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2.3. Monitoring and Evaluation (M&E)
2.3.1. Supervise finance/teacher/student/admin
2.3.2. Conduct performance evaluation

2.4. Training Models
2.4.1. Develop T/L operational guidelines to run different training models
2.4.2. Coordinate with related stakeholders for job placement, apprenticeship,
entrepreneurship for work place based learning
2.4.3. Discuss on issues and challenges related to recognition

2.5. TVET Quality Assurance
2.5.1. Explain NVQS (TVET, qualification)
2.5.2. Discuss on quality parameters of TVET
2.5.3. Assure quality parameters of TVET
2.5.4. Explain accreditation process
2.5.5. Discuss on issues and challenges related to quality assurance

2.6. TVET Curriculum
2.6.1. Recommend for curriculum revision/development

2.7. TVET Qualification Framework and its accreditation
2.7.1. Explain NVQS (TVET, qualification)
2.7.2. Discuss on quality parameters of TVET
2.7.3. Assure quality parameters of TVET
2.7.4. Explain accreditation process
2.7.5. Discuss on issues and challenges related to quality assurance

2.8. Quality Assurance in TVET of Nepal
2.8.1. Develop TVET quality standard/tools qualification framework and its
accreditation

3. Governance and Management
3.1. Graduates and Trainee Support
3.1.1. Coordinate with school management school for trainee/graduate support
3.1.2. Develop guidelines of counselors
3.1.3. Establish linkage for placement and excursion
3.1.4. Coordinate for financial support

3.2. Category of Schools and it’'s management
3.2.1. List category of TVET schools and its management
3.2.2. Discuss on existing legislation and policy for categories schools of
its management
3.2.3. Discuss issues and challenges related to schools category

3.3. Management Information System (MIS)
3.3.1. Update MIS/establish
3.3.2. Coordinate for linkage between MIS-LMIS
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3.4. Human Resource Plan
3.4.1. Prepare Human Resource plan
3.4.2. Coordinate with related stakeholders for CD of staffs
3.4.3. Supervise the implementation part of the training

3.5. Workshop Management
3.5.1. Manage workshop /lab
3.5.2. Monitor the condition of workshop, lab

3.6. TVET Governance
3.6.1. Explain institution operating by-law.

4. Structural and Legal Arrangement
4.1. Legislation and Policy
4.1.1. Differentiate between legislation and policy
4.1.2. Describe current TVET national policy
4.1.3. Coordinate with local bodies for program/project implementation
4.1.4. Formulate guidelines for access to TVET based on TVET policy

5. Research and Innovation
5.1. TVET Research
5.1.1. Explain TVET research process
5.1.2. Disseminate the recommendation of research findings Conduct
course evaluation
5.1.3. Conduct program evaluation

6. Sustainable Financing
6.1. Program and Project Implementation
6.1.1. Explain the rules/responsibilities of financial management for program/
project implementation.

6.2. Resource Management
6.2.1. For physical (tools/equipment infrastructure)
6.2.1.1.Coordinate for physical resources need
6.2.1.2.Develop plan for procurement
6.2.1.3.Coordinate for procurement
6.2.2. For financial resource
6.2.2.1.Identify sources of income generation
6.2.2.2.Coordinate for income generation

6.3. TVET Administration and Financing
6.3.1. Describe rules, regulation and by-laws
6.3.2. Explain TVET budget
6.3.3. Prepare YPO, action plan, program implementation manual (PIM)
6.3.4. Prepare budget plan
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7. Industry Institute Linkage and Coordination
7.1. Public Private Partnership (PPP) in TVET

7.1.1. Describe potential beneficial actors in TVET
7.1.2. Explain existing provision of PPP
7.1.3. Describe success stories of institutions
7.1.4. Manage networking with different institutions and industries
7.1.5. Establish linkages with institutions and industries as per need
7.1.6. Coordinate for implementation of business incubation center

7.2. Coordination
7.2.1. Coordinate with different TVET stakeholders (local gov, professional
organization, industries, parent teacher association)
7.2.2. Address issues and challenges related (TVET stakeholders)

7.3. Counseling and Job Placement
7.3.1. Coordinate with different stakeholders for job placement

7.4. TVET Entrepreneurship
7.4.1. Explain the provision of TVET business incubation center
7.4.2. Coordinate with stakeholders for establishing business incubation center

3.5. Job Prospectus - Policy Category

Target Group: Joint Secretaries and Directors of TVET related ministries and insti-
tutions

Introduction

The personnel involved in this category play the role of key agents who formulates pol-
icies and guidelines of the TVET system of Nepal. To establish the common under-
standing among them, a workshop was conducted. Based on the experience sharing in
the form of the inputs received from the workshop, the information is categorized under
different headings.

Objectives

The main objective of developing this job prospectus is to advocate and develop TVET
policies and guidelines. Major areas : access, equity, and expansion, quality and rele-
vance, sustainable financing , industrial linkage, and coordination etc.

Contents

1. Access , Equity and Expansion
1.1. Identify policy issues and challenges
1.2. Formulate/update policies, act, rules, regulation
1.3. Ensure the regulation of the existing policies/act /plan/program/institutional
arrangement
1.4. Apply interventions/measures/preparedness to address challenges
1.5. Recommend for action (immediate-term, long term)
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2. Quality and Relevance
2.1. Apply National Vocational Qualification Framework (NVQF)
2.2. Apply TVET teacher qualification framework
2.3. Ensure quality of exam and certification
2.4. Conduct meta-evaluation of the process of Monitoring and Evaluation
2.5. Establish functional networking with stakeholders (inter-ministerial, private
sector, schools, TTP)
2.6. Ensure adequate HR, Financial policies for TVET
2.7. Review the existing TVET quality assurance framework/system
2.8. Ensure the application of TVET quality assurance framework/system
2.9. Formulate the policy for strengthening sector skill council
2.10. Make decision for update/phase-out of curriculum as per market need

3. Governance and Management
3.1. Formulate policy for student support
3.2. Develop guidelines for different categories of schools’ operation
3.3. Develop policy for Integrated Management Information System ( IMIS) in TVET
3.4. Apply Human Resource Plan
3.5. Implement good governance policy in TVET

4. Structural and Legal Arrangement
4.1. Apply the existing policies/act/regulation/plan/program/institutional
arrangements
4.2. |dentify issues and challenges in implementing structural and legal
arrangements
4.3. Apply interventions/measures/preparedness to address challenges
4.4. Recommend for action (immediate-term, long term)

5. Research and Innovation
5.1. Develop TVET research policy
5.2. Apply research and innovation for TVET development.

6. Sustainable Financing
6.1. Ensure TVET fund
6.2. Develop policy for learn, earn and pay
6.3. Develop sustainable financing policy

7. Industry Institute Linkage and Coordination
7.1. Discuss on existing TVET PPP policy
7.2. Discuss TVET PPP
7.3. Discuss on establishment of business incubation center
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Competency Content Matrix of Capacity Development of TVET Personnel
ANNEX-I :

ﬂ Proprletor Prlvate InStl- support FunCtlon cate- Implementatlon cate- Coordlnatlon category POIIcy Category
tutions

Access A. History of TVET @ Define TVET @ Define TVET @ |dentify policy issues and
equity and @ Discuss briefly on @ Discuss the impor- challenges
expansion national and international tance of TVET @ Formulate
history of TVET lupdate policies, act, rules,
regulation

@ Regulate the existing
policies/act/regulation/
plan/program/institutional
arrangement

@ Apply interventions/
measures/preparedness to
address challenges

@® Recommend for action

(immediate-term, long

B. Expansion of TVET @ Discuss on need base @ Define expansion in @ Describe about access, @ Coordinate with
programs expansion terms of access and equality and expansion different stakeholders term)
@ Explain or identify num- equity of TVET for expansion of TVET
ber and its types of TVET @ Discuss program need @Conduct mapping of program
providers on the basis of of community program for expansion
geography. @ Explain existing rules and equity
@Discuss on socio-eco- and regulation related to
nomic context of TVET expansion

@ Describe process /

types of funding
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Components Proprietor, Private Insti- Support Function cate- Implementation Cate- Coordination Category Policy Category
tutions gory gory

C. Access to equity on @ Define access and @Define access and @ Formulate guidelines
TVET equity equity for access to TVET based
@ Describe access and @ Describe access and on TVET policy
equity equity
@Explain physical, finan- @ Explain physical,

cial and geographical financial and geographi-

barrier against access cal barrier against access

2. Quality and A. Relevance of TVET
relevance programs in National and

International Market

and equity

@ Discuss on existing
market need/capacity

and gap

@ Describe the trend of
TVET demand

@ Discuss about obtained
feedback regarding rele-

vancy of TVET program

and equity

29

@ Conduct research

on relevancy of TVET
program in national and
international market

@ Recommend for
curriculum for revision/
development

@ Coordinate with local
bodies regarding program

relevance

@ Apply NVQF

@ Apply TVET teacher
qualification framework
@ Ensure quality of exam
and certification

@ Upgrade eligibility
criteria for TVET

@ Conduct meta-evalu-
ation of the process of M
and E

@ Establish functional
networking with stake-
holders (inter-ministerial,
private sector, schools,
TTP)

@® Ensure adequate HR,
Financial policies for
TVET

@ Formulate TVET qual-
ity assurance framework/
system

® Apply TVET quality
assurance framework/
system

@Formulate the policy for
strengthening sector skill
council

@ Make decision for
update/phase-out of
curriculum as per market
need
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Components Proprietor, Private Insti- Support Function cate- Implementation Cate- Coordination Category Policy Category
tutions gory gory

B. Examination and @ Discuss on current

certification practices of examination
and certification

@ Describe existing
guidelines related to
examination and certifi-
cation

@ Discuss existing TVET
curricula

@ Discuss on issues and

challenges

C. Monitoring and Eval- @ Define monitoring and @ Discuss in M/E impor-
uation evaluation tance

@ Explain existing prac-

tices of M & E in TVET

Recommend M & E pro-

cess when necessary

30

@® Conduct entrance
examination

@ Conduct internal and
external assessment
@ Explain assessment
process

@ Publish result

@ Explain certification

process

@ Explain M/E process
of T/L
@® Conduct M/E of T/L

activities

@ Coordinate with security
sub committee

@ Conduct exam

@ Coordinate with prov-
ince/Office of Control of
Examination

@ Coordinate with institu-
tions for course completion
@ Coordinate with accredi-
tation/ poly-tech, /TECS for
admission

@ Issue certificate of short-

term program

@ Supervise finance/
teacher/student/admin
@® Conduct performance

evaluation
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Area Components Proprietor, Private Insti- Support Function cate- Implementation Cate- Coordination Category Policy Category
tutions gory gory

D. Training Models

E. TVET quality assur-

ance

@ Describe training
model

@ Explain the role of
professional associations

for training models

@ Explain present prac-
tice of Quality Assurance
@ Describe status TVET
qualification framework
(NVQF)

@ Get involvement of
TVET actor in quality

assurance

@ Explain financial
liabilities
@ Describe training

models

@ List quality assurance

parameters

31

@ Explain different TVET

(successful) models

@ Describe TVET current
trends

@ Describe types of work-
place based training

@ Manage for apprentice-
ship/OJT/internship

@ Develop TVET quality
standard/tools qualifica-
tion framework and its

accreditation

@ Develop T/L operational
guidelines to run different
training models

@® Coordinate with related
stakeholders for job
placement, apprenticeship,
entrepreneurship for work
place based learning

@ Discuss issues and
challenges related to

recognition

@ Explain NVQS (TVET,
qualification)

@ Discuss on quality
parameters of TVET

@ Assure quality parame-
ters of TVET

@ Explain accreditation
process

@ Discuss on issues and
challenges related to quali-

ty assurance
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Components Proprietor, Private Insti- Support Function cate- Implementation Cate- Coordination Category Policy Category
tutions gory gory

F. TVET curriculum @ Explain the role of
professional association
for TVET curriculum

@ Describe the process
of curriculum develop-

ment

G. Quality assurance in
TVET of Nepal

@ Explain present prac-
tice of Quality Assurance
@ Describe status TVET
qualification framework
(NVQF)

@ Get involvement of
TVET actor in quality

assurance

@ Explain the decisions
and financial provision for
TVET curriculum devel-

opment

@ List quality assurance

parameters

32

@ Explain curriculum /skill
standard

@ Maintain teacher/prac-
tical ratio

@ Collect suggestion
about curriculum/skill

standard

@® Develop TVET quality
standard/tools qualification
framework and its accred-

itation

@® Recommend for curricu-

lum revision/development

@ Explain NVQS (TVET,
qualification)

@ Discuss on quality
parameters of TVET

@ Assure quality parame-
ters of TVET

@ Explain accreditation
process

@ Discuss issues and
challenges related to

quality assurance
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Components Proprietor, Private Insti- Support Function cate- Implementation Cate- Coordination Category Policy Category
tutions gory gory

@ Describe TVET Qualifica-

H. TVET qualification
framework and accredi-

tation

3 Gover- A. Graduates and Train-
nance and ee support
manage-
ment

@ Describe status TVET
qualification framework
(NVQF)

@ Describe the sourc-
es of educational fund
(scholarship, stipend)
@ Explain internship /
apprenticeship/OJT/Job
placement

@ Explain roles of guard-
ians for trainee support
@ Describe about tracer
study

@ Describe the roles
and responsibilities for

support

@ Describe TVET
Qualification and TVET
accreditation process

@ Orient on counselling
methods

@ Apply skills in day to
day work

@ Liaison graduates
support program

@ Coordinate with
trainee support activates
(scholarship, stipend, free
structure, accommoda-

tion, lab facilities)
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@ Describe TVET Qualifi-
cation and TVET accredita-
tion process

@ Develop TVET quality
standard/tools qualification
framework and its accred-

itation

Counseling

e Define academic and
career counseling

e Explain the techniques
of academic and career
counseling

e Reform academic and
career counseling

e Maintain the counseling
record

Soft Skill

e Define soft skill

e Explain components of
soft skill

o Exhibit soft skill

Scholarship and sti-
pend

e Explain the scholarship/
stipend scheme

o Apply scholarship and
stipend provision

tion and TVET accreditation
process
@® Explain NVQS (TVET,

qualification)

@ Coordinate with school
management school for
trainee/graduate support
@ Develop guidelines of
counselors

@ Establish linkage for
placement and excursion
@ Coordinate for financial

support

@ Formulate policy for
student support

@ Develop guidelines for
different categories of
schools’ operation

@ Develop policy for
integrated management
system

@® Apply HR plan

@ Ensure transparency

policy is implemented
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Components Proprietor, Private Insti- Support Function cate- Implementation Cate- Coordination Category Policy Category
tutions gory gory

B. Category of schools @ Describe types of @ List school types @ Describe types of @ List category of TVET
and its management technical school and its @ Discuss on organo- TVET Schools schools and its manage-
management gram of institute/schools ment
@ Explain the modality of @ Explain school/institute @ Discuss existing
courses run in different management of each legislation and policy for
types of schools category categories schools of its
@ Discuss on successful management
story of TVET model @ Discuss issues and chal-
schools lenges related to schools’
@ Describe bi-lateral category

agreement  (for funding

mechanism)
C. Management Infor- @ Explain the existing @® Explain MIS @ Define TVET MIS @ Update MIS/establish
mation System TVET MIS @ Apply skills related to @ Develop MIS @ Coordinate for linkage
@ Describe the gap in MIS system @ Maintain website between MIS-LMIS
contemporary practices
of MIS

@ Discuss on technicality
of effective MIS
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Components Proprietor, Private Insti- Support Function cate- Implementation Cate- Coordination Category Policy Category
tutions gory gory

D. Human Resource @ Describe the types of
Plan available resources
@ Explain resource map-
ping (HR, Financial and
Physical resources)
@ Describe about legal/
technical provision of

resource optimization

E. Workshop Manage- @ Define occupational
ment health and safety (OHS)
@ Explain the existing
situation of OHS in TVET
program
@ Discuss factors related

to safety management

@ Develop JD
@ Explain HR plan

@ Explain safety require-
ments in workshop/field/
laboratory

@ Inspect safety condition
in workshop

@ Handle emergency

situations
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@ Fulfil all HR vacant
post

@ Describe OHS of each
program
@® Maintain OHS of each

program

@ Prepare HR plan

@ Coordinate with related
stakeholders for CD of
staffs

@ Supervise the imple-
mentation part of the

training

@ Manage workshop /lab
@ Monitor the condition of

workshop, lab
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Components Proprietor, Private Insti- Support Function cate- Implementation Cate- Coordination Category Policy Category
tutions gory gory

F. TVET Governance

4. Structural
and Legal

Legislation and policy

Arrange-

ment

@® Explain the compo-
nents of governance in
TVET

@® Describe issues and
challenges related to

TVET governance

@ Explain existing TVET
policy

@ Discuss on legal issues

related to national/ inter-
national (industrial en-
terprises/labor act, rules,
guidelines, convention/
declaration

@ Describe policy formu-

lation process

@ Discuss code of
conduct related to TVET
governance

@ Explain the existing

act, by-law

@ Discuss on national
and international act

@ Develop TVET plan-
ning

@ Explain relevance

of TVET programs in
national and international
markets

@ Discuss code of
conduct related to TVET

governance
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@® Explain institution plan

(Strategic, YPO, action
plan)

@ Discuss the back-
ground of TVET

@ Explain current TVET
policy

@ Describe TVET nation-
al strategy

@ Explain TVET current
act

@ Implement TVET insti-

tutional/school guidelines

@ Explain institution

operating by-law.

@ Differentiate between
legislation and policy

@ Describe current TVET
national policy

@® Coordinate with local
bodies for program/proj-
ect implementation

@ Formulate guidelines
for access to TVET based
on TVET policy

@ Apply the existing
policies/act/reregulate/
plan/program/institutional
arrangement

@ |dentify issues and
challenges

@ Identify gap

@ Apply interventions/
measures/preparedness
to address challenges
Recommend for action
(immediate-term, long

term)



tutions

Research
and Innova-

tion

6. Sustainable

financing
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TVET Research

A. Program/Project

implementation

@ Explain TVET research

process

@ Explain the types of
long term and short term
program courses

@ Describe different
types of courses

@ Discuss the roles

and responsibilities for
program/project imple-

mentation.

@ Explain TVET research

process

@ Explain the types of
long term and short term
program courses

@ Describe different types
of courses

@ Describe the funding

mechanism
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@ Conduct tracer study of
graduates

@ Describe LMIS

@® Conduct LMIS

@® Conduct course eval-
uation

@ Conduct program

evaluation

@ Explain about program/
project implementation

process

@ Explain the need of
TVET fund

@ Explain TVET research
process

@ Disseminate the rec-
ommendation of research

findings

@ Explain the rules/re-
sponsibilities of financial
management for program/

project implementation.

@ Develop TVET research
policy

@ Initiate for TVET fund
@ Develop policy for
learn, earn and pay

@ Develop sustainable

financing policy



Competency Framework for TVET Professionals

Components Proprietor, Private Insti- Support Function cate- Implementation Cate- Coordination Category Policy Category
tutions gory gory

B. Resource Manage- @ Describe the types of

ment available resources

@ Explain resource map-
ping (HR, Financial and
Physical resources)

@ Describe about legal/
technical provision of

resource optimization

C. TVET Administration

and Financing

@® Explain existing rules,
regulation, policies and
practices

@ Discuss on sustainabil-
ity mechanism

@ Describe issues and

challenges

Physical resource man-
agement

@ List the physical re-
sources (workshop/field/
laboratory)

@ Explain physical re-
sources audit

Financial resource man-
agement

@ Prepare program
budget

@ Prepare progress
report

@ |dentify sources of
budget

@ Explain financial con-
trol mechanism

@ Explain existing rules,
regulation, policies and
practices

@ Discuss on sustainabil-
ity mechanism

Describe issues and

challenges
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@ Describe TVET re-
source management

@® Manage and upgrade
infrastructure

@® Manage and upgrade
tools, equipment

@ Develop annual plan
and budget

@ Review plan quarterly
@ Prepare progress
report

@ Develop revenue gen-
eration plan

@ Prepare facility mainte-
nance plan

@® Audit TVET resources

@ Explain existing rules,
regulation, policies and
practices

@ Discuss on sustainabil-
ity mechanism

Describe issues and

challenges

Physical (tools/equipment
infrastructure)

@ Coordinate for physical
resources need

@ Develop plan for pro-
curement

@ Coordinate for procure-
ment

Financial resource

@ Identify sources of
income generation

@® Coordinate for income
generation

@ Describe rules, regula-
tion and by-laws

@ Explain TVET budget
@ Prepare YPO, action
plan, program implemen-
tation manual (PIM)

@ Prepare budget plan
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ﬂ Proprietor, Private Insti- Support Function cate- Implementatlon Cate- Coordination Category Policy Category
tutions

Industry, A. Public Private part-
Institute (11) nership in TVET
linkage and

coordina-

tion

B. Coordination

@ Describe potential ben-
eficial actors in TVET

@ Explain existing provi-
sion of PPP

@ Describe success

stories of institutions

@ Describe the nature of
industries

@ Explain about major/
sectoral employer asso-
ciation

@ Match the interest of
industries with TVET
programs

@ Explain Involvement
of TVET actors in TVET

cycle

@ Define public private
partnership

@ Interact with public and
private organization about
TVET

@ Describe guidelines
related to PPP

@ Explain components
of MoU

@ Coordinate with indus-
tries for job placement/
need/further assistance/
MoU

@ Explain the importance
of coordination with differ-

ent stakeholders.
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@ Define PPP

@ Compare different
modalities with PPP

@® Manage networking
with different institutions
and industries

@ Establish linkages with
institutions and industries

as per need

@ Describe potential bene-
ficial actors in TVET

@ Explain existing provision
of PPP

@ Describe success stories
of institutions

@® Manage networking with
different institutions and
industries

@ Establish linkages with
institutions and industries
as per need

@ Coordinate for imple-
mentation of business

incubation center

@® Coordinate with differ-
ent TVET stakeholders
(local gov, professional
organization, industries,
parent teacher associ-
ation)

@ Address issues and
challenges related (TVET

stakeholders)

@ Develop TVET PPP
policy

@ Lobby to develop TVET
PPP act

@ Develop the guidelines
for business incubation

center
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Components Proprietor, Private Insti- Support Function cate- Implementation Cate- Coordination Category Policy Category
tutions gory gory

C. Counseling and Job @ Describe entry, mid,

Placement exit level of counseling

(guidance)

@ ldentify qualified coun-

selors

D. TVET entrepreneur- @ Explain TVET business

ship incubation center

@ Define academic and
career counseling

@ Explain the importance
of counseling

@ Explain the techniques
of academic and career
counseling

@ Reform academic and
career counseling

@ Maintain the counsel-

ing record

@ Describe TVET busi-
ness incubation center

and funding mechanism
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@ Define academic and

career counseling

@ Explain the techniques

of academic and career
counseling

@ Refer academic and
career counseling

@® Maintain the counsel-

ing record

@ Establish linkage for

entrepreneurship

@® Coordinate with different
stakeholders for job place-

ment

@ Explain the provision of
TVET business incuba-
tion center

@ Coordinate with stake-
holders for establishing
business incubation

center



ANNEX II: TVET Glossary

A

Access: The means or opportunity to approach
or enter into a TVET for gaining knowledge, skills
and attitude. (TVET Policy, 2012).

W itatas Rrew qur sAEEae aiaHew
qAMETAe A, AT T ATqIR ITA BT
AT AT raz |

Accreditation: The action or process of officially
recognizing TVET institutions as having a
particular status or being qualified to provide
quality TVET education.

wWhe:  (Haifd  wUeve oRd gearad
qUHT RTemery a1 arfaar AT geATAT T
AT FTAH TP TATHT TATAAT AT AT

JUITET |

Act: A statutory plan passed by parliament or
any legislature which is a "bill" until enacted and
becomes law. e.g. TVET ACT, 2045

U d9ed e Wl [dead 9 dwid
T (AT fataaareaey ua Hefirees
TATST iy S&d:  greatged  Rrem  qer
ZTEANIE AN aiewg U |

Attitude: A behavior of the learner based on
settled way of thinking, opinion or feeling about
something

AT Tiatae Riem qar smEatas 99 2
FrHI gfererdier AArEmRT |

Career Counseling: Is a process which helps to
understand the world of work in order to make
career, educational and life decisions.

Waaata wHe:  Tifafas g1 rEetE
gaAr qtq faerw, wfgwwr fag fre,
FSHT  forem UA  WEIOT  SEA ATIAET
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fasaar  wHEr FERAT WA @it fege
W AT, diaH T RHH  GARATS
AHHTIAHRT AN {34 TeTs |

Affective Domain: Involves skills which
emphasize an attitude, feeling, emotion, or
degree of acceptance and rejection.

THIAHI A HAE(, ATAL, FaT a1 Srepraar
T AL HAATH TedTs e far ferfaHat urtatas
G T g |

ASK or KSA: Knowledge, Skill and Attitude
generally applied in TVET Training.

T TH. %. AIQT . T, T: griaraes Rremw quan
TIANTF ATATHIITRT T AT T HALRT |

Assessment: In TVET, the term assessment re-
fers to the wide variety of methods or tools that
are used to evaluate, measure, and document
the readiness, learning progress and skill acqui-
sition of learners

gfteror : gifafue qur aaraatae girendiEsd
fgeepr daer fAsterrgs & #fq 9 9fa dow
FATAT ¥ & B (G a7 & B (G qrhl
A AT AMBUR HIT GOl GAET T
ST H7 |

C

CIPP: An acronym for Context, Input, Process
and Product. It is an evaluation model that re-
quires the evaluation of context, input, process
and product in judging a program’s value

fa. g, . §v.: 91 T3er F= (Context), AT
(Input), IRAT (Process) T IcdTa (Product) &l
ST ¥ 2N AT T3 HATSHA T ael &l
Sl Fead, e, fafy ¥ aeqesdr e R
AT FRFHB! THT TATSHA M6 |




Cognitive Domain: Involves the development of
mental skills and the acquisition of knowledge

AR AT FTH AT T AEGE G 4T
e |

Competency: The ability (including knowledge,
skills and attitudes) to perform a task effectively
and efficiently according to established stan-
dards.

JHAAL  AFTHT HIIGUE  FTET FA G
qTfataed qIT ATTANaF HH ITI<h 71, 41T
T qHERTCHE FATEIAHR] AT FFIe T &7 |

Course: A series of lectures or lessons in a
particular subject, leading to an examination or
qualification. (CTEVT definition)

P dfeusr @¥ faugesr fafq= ag T
AIFUHT grg, T AT TN, THTOT ¥ fAfe=ra
AT SHSUH 75 | AT AdFliad
feaepifa 3o g7 @ |

Criteria: A set of standards by which something
is judged as Good or Bad, Ok or Not Ok of
performance.

FAT SATTHTIE FAGETEA Eeh o a1 S 9T
Si=A U3 A9, |

Criterion Reference Test (CRT): Consists of
criteria used to evaluate performance of a
person.

1. AR, &.: 3R (Criterion), =4 (Reference)
T UAAT (Test) bl HET T B | IdA
Thepl 1T TR A= T |

CTEVT: Abbreviation for Council for Technical
Education and Vocational Training, an apex body
of TVET under MoEST in Nepal
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fg fo € ™ fo: ot wifafus fRrem qur
HTEETIE dMAH IRl I &9 2N AT
AT yltatae R1em qgar SAEdnge ariay
&bt Rrem, fastr= e gfafy g==rera sr=astaer
Jqedl bt 27 |

Curriculum Guide: A document that
contains  purposes, descriptions, course
structure, weightage, competencies, entry
criteria, evaluation system and level of
certification.

FIbrSged, [aeqa [aaxor, @r=m, FerHdars!
AREE JaTH AN [TFaH ARTAl, HeAaTSdhd
JUITAT, JHTOT Gehl TR FHICTRT greg |

Curriculum: An education system designat-
ed to produce workforce in nation. e.g. TVET
Curricula

MEIFHH: AR AT Tifalges q91 Aqraanas
SRR FATEd 9 JAR TRUST T3 Aferd

qrs ATSTATHRT TEATAT |

D
Data: Information collected for specific purposes
using a technique for reference or analysis.

GEATE: TIFTRT ST=TAT [TATT TR GTH FZITR
AT b TRUHT Tifafdd T T ATHES |

Discovery Learning: Discovery learning is
an inquiry-based, learning that takes
place in problem solving situations where
the learner draws on his or her own past
experience and existing knowledge to discover
facts and relationships and new truths to be
learned.

FTEAIF Aq9T T AR FAN WX e
[STSITETAT AR (HepTg STael 71 721 a8 gl
AT HEANT TATIS, |




Dual Training Model: It is a training modality
that combines theoretical and practical trainings.
In this modality, learning takes place alternately
in two venues: the school or training center and
the company or workshop.

o afew T A witafue arfermer credr
THAT & STAT Al ¥ ATAETE qATAHE]
I g7, | AXAT ATCAH FgTiecisr TETT SATHT
PRI a1 dniaH ST g geg, W
AFENE  T&Thl AT AN a1 FATATH
RECIGDIC N

Duty: An arbitrary or convenient grouping of sim-
ilar or related tasks perform in an occupation. It
generally contains the list of 8-12 skills.

FE/FH: TAH FEfaHET F-AET e
THE S UIAT Iiafdss TeTeT HTHATE qearad
T ATEYTF Tag | G-I AHEATAT ST
c 3@ QR T HIee F-IMT FEUET Tag |

E

Effective and Efficiency: General terms used
for evaluating services in terms of achievement
of performance objective/s and outcomes.

AT ¥ FFIAATATS HedTgehd &l YN TR
EEES | FATARNRT ATl BT FHT T Fold
G T I U FE 9 R, 9
TEAT AT TRl HTIH AR A e |

Employability skills: Employability skills are
transferable skills needed by an individual
to make them ‘employable’ along with good
technical understanding and subject knowledge.

ferfaaer wifatas® vaw aaraatas d9, 719 T
ey |
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Employer: A person or company that provides
a job paying wages or a salary to one or more
people

QSRR . Tifafass aifa fauswr gamedrs
Itea dad ar aieetAe qied SHEAT qred
ik, FFAT 9T G4 |

Entry Level Skills: Entry level skills are those
skills needed for the starting point in the employ-
ment market

YA qEH GUEE ISR FASARHAT  STEA
T ATSTRT ATHT ATAITR ‘:lT:(T ATITHAA AT

T GI9ee |

Equity: Fairness or impartiality towards all con-
cerned, based on the principles of even- handed
dealing.

FHTAT: (97T a8 T 9&791a aTferd T ST
HIHTEE YR T HIH |

Equivalence: Refers to equivalence between
and within the qualifications which allows
learners the acquisition of
qualifications within the same qualifications
framework or can be used in facilitating
international cross recognition.

to accelerate

YHPHATL ATdEed o= a1 favresas
FHF TR AFIAT TAT GHIOIT T FH |
T3¢ AFIAT 9®T (Qualification frame work)
o yRTeTdiE®e o= AT e T IS |
TI ARG AT ITgAdls 9 FEan
TTSH |




Ethical Behaviors: Are values consistent with
society and individuals.

AfTF FaER: T TAH WS S GHS
T HATch ITI& AUHT ITh Hed ATIdarg e
TAER AT, |

Evaluation: Is a systematic determination of a
subject's merit, worth and significance, using
criteria governed by a set of standards. e.g.
TVET Evaluation System.

HATEH: AMMFUFT AIIGUE AAeT Fel qfeetrdy
a1 AMTH FEHAB] R, TN, AT T HEAH
FISTATEE STH] A= BT |

Expansion: Is program or faculty extension and
addition in TVET.

frmre aifafues qar sareantae arfeaHwr &EE
FfIEqR" ATl ANfery A a7 G b g
I A= s, |

Experiential Learning: Is the process of learning
through experience and is more specifically
defined as learning through reflection on doing.

&Rt faeprs: ssaare fae fawrg sgar
FTH TR A9 T TIGH gfdiaeaqere g
faere |

Expert: A person with a high level of knowledge
or skill relating to a particular subject or activity.

fedrs: & @ famer a1 e ATt = 'R
HT A, I T AT AUH AT |

Explanation: The act or process of making
something clear or easy to understand.

T H AT a7 Jrafad T aeiead Herg
AT TRTEATS RS oo [eRfaHel aars &I |
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F

Facilitation: An instructional strategy to lead
people through a process toward agreed-on
objectives that encourages
participation, ownership and productivity from all
involved.

in a manner

YENEW: B Of arfers wTawE, A R
TR ATTGHT [T TS HT TTHR TRTH IITET
JTIARITT TFRTHE ¥ AT TS AT
FAHH &l A= AT ST T TIT FIRTET0T
TUTAIT |

Facilitator: someone who helps to bring about
an outcome (such as learning, productivity,

or communication) by providing indirect or
unobtrusive assistance, guidance or
supervision.

YEWpal: TeT [ATeTHT YRd A9EET GEdnT,
oAt ¥ faee few arfew wiedreer afases
[T 2tk O« Gednesdl a9 ATTH
FARA TATIES, |

Formative Assessment: Informal assessment
procedures conducted by teachers during the
learning process in order to modify teaching and
learning activities to improve student attainment

WS AR g T [Hprad
FRATEATIEEHT AT FLRPT AT F{TeTehel
TRTETSE®Rl [hrg JuUeAlegepl HF=AT T
FAITATE HeATSHT a1 ST |

G

Goal: An observable and measurable end result
having one or more objectives to be achieved
within more or less fixed timeframe.

ALY <& ¥ {UG TH Fieb AT TP M=
gHaTaty ferer st sfwaw faer s o
a1 Uk AT T¢I IavTST ATAg UH &a |




Graduate: A person who has successfully
completed a course of study or training.

TR T grereardy |

|

In-service: Is a kind of training which helps
employees to  attend special
improvement of their skills or to learn about new
developments in their field.

courses for
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ISD: Instructional Systems Design (ISD): model
is an organized procedure that includes steps of
analyzing, designing, developing, implementing
and evaluating instruction to improve the quality
and effectiveness of instruction and to enhance
learning. It is mostly used in occupational curric-
ulum development.

ST@Q'\‘T@' JRTETT(Instructional), TOTTET (System)
¥ [T (Design) T AT 9| IRTEAUHT 4R ¥
REIESIERR EIE LA I rcn B L T S e
TRUEg YT T faveraur, fesmen, faee,

JATPTNT AMAH: FTH TRIEHT a7 JGTHT TEHT
FTHERETATS (Aoigehl AT T FAT AU eTehdl
TS a1 TAATs THI ATIET TATSH AT TFH
IR T3 [ag (a9 fepfawesr amfas |

Instructor: A person who teaches practical skills.

qfTeeE: HEeive a1 e 9 fgaErsH
ek |

Integration: The combining of two or more things
so that they work together effectively.

R TG &l FIH TRTSHHN AT T8
AT TZ VRl TEl FXIEEATE (HATUR FTRT BT
T |

IPO: Stands for Input, Process and Output. The
inputs represent the flow of data and materials
into the process from the outside. The process-
ing step includes all tasks required to effect a
transformation of the inputs. The outputs are the
data and materials flowing out of the transforma-
tion process.

ars.fre: e (Input), g ar (Process) ¥
Jarfed g% (Product) 1 HieTd ¥9 | FTHTUT
7 FATSEEATE ITANT TR FHA JORAT A BTieA=s;
T ITh YCRATEE AUTAd AT gEq ar Afds
(Output) HI FTTHAT EFg |
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FTATEAT T HATHA T T3l HITEl THAT 2 |
ST 9T YTRTS qTEARH [ EHT TART T |

IT (lllustrated Talk): An instructional method
used in presenting information using verbal and
visual illustrations

AT &Y. (TR SARW): STl a1 27=7-397 ATHTHT
TN TR qierendiesars faers= ar giretor I
T3aT e e |

J
Job description: A description that specifies
the roles, responsibility and prerequisite of a job.

FE fERw T 99 Fwewdr faega faaw
STEHT HTHARE IAE, [SFHETT T ITh HTHET
T4 ATAIIHATETH AT TRUHT &7, |

Job specification: A description of

performance standard of quality assurance.

job

FHP! faaor e FTHE QR I ar
ATALIHATH] AT TR HTI FFATEA IO
EAREE RN




Job title: A name given to collection of duties of
an occupation.

FWH e TomeEr AT AU FE o qAT
FAAEEHRT AT fag e a1 =19 |

Job: a paid position of regular employment.
FH: (AT ARG AT qoe {907 ffch
MR 9T |

K
Knowledge: Facts, information, and skills
acquired through experience or education,

the theoretical or practical understanding of a
subject

A q9d T Rrerere S| TRue qe,
AT ¥ GIUEE SqATC T (qUTPT gk ¥
ATIETF TEAATS T I RS Trotedl I, |

L

Learning domains: Area of teaching and
learning that includes; skill, knowledge and
attitude.

fard g 9, 9 T WAk
fareror faepTgeRT &1 |

THTAL AT

Learning Guide: A manual that shows the
contents and visualization, sequential learning
activities, objectives and test items.

o e fasresr sevges, faua @,
HeF-3eq ATHAT, HiwEk [qebrg Phamwaes 2
GRTETIT a7 AYATAHT ATNT G9H THEE FHTI
TR IfETa |

Learning Outcome: The end results of teach-
ing-learning process

faeprs Afte wifafues arfes ¥ fawrs yfswmarer
A aH JIaH |
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Legislation: Is collection of laws, acts,directives,
rules and regulations
promulgated (or "enacted") by a legislature

which has been

faam: FreTHEl FEEr SHET UF EET ¥

fafrores o Ted |

LMIS: Labor Market Information System is sys-
tems, mechanisms, or process for gathering,
organizing, providing and analyzing information
about the condition of the labor market, occupa-
tions, jobs , including key changes taking place
within the employment, jobs and the occupations

THARTE.: »H T GAAT JUTetrsl Afered
TT TGS AW TR JOTATR GAATEEATS
foeqa w9ar "wifed T, faeawor T T a9 &
STFRI TET FH TET |

Log Frame: Another name for Logical Frame-
work, which is a planning tool consisting of a
matrix which provides an overview of a project's
goal, activities and anticipated results

A BH: dTebes YTETRT AHT ATH | AT TIaT
ARATSTAT ASTHT T LT ar @rem &l | aEHT
qfeATSTHTRT e, BRaTEar ¥ aferd Afases
WﬂTﬁﬂW(Matrix)ﬂTWTﬁqﬁﬁl

M

Management: The process of achieving
objectivesthrough dealing with or controlling
things or people. e.g. TVET Management
System.

A HEd JUMgH ¥ A A Gl
IJTANT T RIemerd a1 aifad drgdl IgITBT
R I HTY |

Manual Work: relating to or done with the hands.

AN T B gIafae a1 SATaanad

HAqerrs /G 8Tael g¥Te= T 1 |




Mapping: An operation that associates each el-
ement of a given set (the domain) with one or
more elements of a second set (the range).

AFASHT: U3 THEH! FUF] AaTdeEH 241
THEH FIAEEH] ATTATHHT FFaed T T
FH |

Mastery Learning: Refers to a category of in-
structional methods which establishes a level of
performance that all students must master be-
fore moving on to the next unit.

gt faers: o=t forfamerr faapreat afvete
SEee RO GRTendiEEd Tl deel B
JETEA T GRS T AqUS, Thl [Feprg dh
ANESA |

Micro, Meso, Macro: These are the level of
analysis where a meso-level analysis indicates a
population size that falls between the micro- and
macro-levels, such as a community or an orga-
nization. However, meso-level may also refer to
analyses that are specifically designed to reveal
connections between micro- and macro-levels.

HIEY, A, HTRY: B fawger fafa=r qear g
[T | ATSSh! JEdT qEH [T g 9
FIThT TEAT FHGT [q9el geg | HEl TEehl
fTeouTel A IH AT ATFRATS Fod T6s,
T HIGH T FATHI Tehl A=W g T g
ATE AEYTF IGe | AT dTesh HAT deel HISh
T FITRT q€ APl Al Teevadl qid JepreT
qree |

MIS:. MIS is the acronym for Management

Information Systems. It is an information system
used for decision-making, and for the
coordination, control, analysis, and visualization

of information in an organization.

TH.AE.QH.: aLATIT FaAT JUTeirehl @fere
¥ TEA FEAAREATS [ FIH FA(ST T,
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faeeioor FeAfed T T X HAAT F HE
g ATTRT AT HUE A A AR
A AT HH Tae | AT oA Jorredl
farreirar ¥ wif9&r TaaTe &7 99ag | F GRS
fror foq, guva =, qur faeew enfe 19
IT JUITEATl ITART TG, |

Mission: A mission statement is a short
statement of why an organization exists, what
its overall goal is, identifying the goal of its

operations.

gftepeqr: Twer fem wnfuq wikuer T % #
AT T TRTFT T FHITATS BIal A
Joolg TRUT faqa=or |

Mobile Training: Is a flexible approach to
provide training via the Internet or network
using personal mobile devices, such as
tablets and smartphones to obtain learning
materials through mobile apps, social interac-

tions and online educational hubs.

TR QUAH: TS A7 ATl greem an awar
ATl ekl SUANT Tiew) AT ATHINSE
FeRIRATaTS U I Heed fageg

Monitoring: A process of continuing collection
and analysis of data of an ongoing development
intervention. Its aim is to provide indications of
the extent of progress and achievement based

on set objectives. E.g. TVET Monitoring System.

ATHA: F=ATAT AeTedhl FEAFHH AT Gdidew
ASTAESHT I49T AEY AlPUHl HTHEE
8 I TEHT B (b S AT (TTIHT THT
FHIAT AT T | ANBTHT FTHEE b STl
§ el g 6 g 9= fawaEr qwa qwaE
HAATHA AT T ATAYTF TATF T AT
FheAT T FARTHE (BT aHepT TRE T HTH |




N
National Occupational Skills Standards
(NOSS): Is a performance specification

expected from competent personnel to be

qualified for a skill related profession

TA. ol U9, TH.. 47 AT (National), TTT
(Occupational),?ﬁq(skill)?WﬁiﬁTW(standard),
Bl e F9 21 | ATaET FFefegd TR AT
ART {IAUHT GRTendTene rqem TRuEr &1
Jqured  UER  (Performance  specifications)
Jocl@ U qIeehT |

National Skill Testing Board (NSTB): Is an
autonomous body which introduces a system of
occupational classification, development of skill
standards, skill testing and certification.

. uq. fo f§: aftea (National) da (Skill)
TRIETI (Testing) qrefea (Board) &I i w9 |
AT TICT AIAATCHE Tl &l 9ol U9
fergoroor, Aq gaiforer fAamor, g g9rer R
TAT 9 fqaror grater User fa9 o
N €, |

Nepal Vocational Qualifications System
(NVQS): Is a pathway of progression from
informal short courses to the formal TVET

programs.

W N | T AT (Nepal) =TE@faE
(vocational)  FWIAT  (qualification) T
(system) #  FTT TG BT | SR
AAFNAT  ATATHATS AT et qor
AT RIEATHT FEFHFA T A TIST arar
2| TH Fid ferepra T Fedn s |

Norm-Referenced Test (NRT): Is a type of
test, in which judgment is made on the basis of
comparison in a predefined population, with
respect to the trait being measured.
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. IR, fe: 7+ (Norm) =gy (Reference) 1=l
(Test) &I e ¥9 | 99 aRATHT AT
TAATR] ATGRHAT A AT | THAT Al(BUHT
THHT SATATTHT TET (e, |

o

Objective: An objective is a specific end which
aims to achieve within a time frame by available
resources.

I : IIYT bl TIAT MR=d T & |
STgars 3T fMivaa wwa watawr g aem
ATAETHN TART TR 91T T [AgUa &7 |

Occupation Analysis: Is a process that system-
atically analyzes a job in terms of specific duties
and tasks that competent workers must perform

Y PR FEH FTHER T I FH T R
T o fSeEEr g9 @e SEe 9Y Fere
fergerror 7+ fafy |

Occupation: Is an activity in which one engag-
es, devotes in regular work, for means of getting
a living.

Ay rivetye o1 dod o fatad w9 siram
YTYHT ATRT TR HTHATS JT T3, |

Occupational Instructional Skills.

(OIS): Is an activity to develop the instructional
materials like lesson plan, visuals and other
necessary things to teach a skill by instructor
after completion of OSU in the actual place.

T gfderor {q (FEETH): TeTRT gfereror
T 9 BT Gl FT | GUAT FUNT AT BTATATHT
TR AT (UHY) * Ferad g arg
9 [Gred GRTeRdTs ATaeqd a9 grereor
T HIATS AT, 5. TF. 9 |




Occupational Profile (OP): A graphic portrayal
of all the duties and associated task statements
important to workers in a given occupation. OP
contains: duties, tasks, tool and equipment list,
job entry requirements, occupation holder’s char-
acteristics, career paths and future concerns.

W R gEEr FEEReERd T 9
HEATU HTHEE Joi@ TRUH g | a9 7o
G Y AT FAT FH, AR JTHTET
=, HH IIqHl ARIAES HH TH ASGHT &
a faeradres, giq faewradr areres ¥ wfasE
¥ FXET Ioei@ TUH 5o |

Occupational Skill Standard (OSS): Specify
performance that people are expected to achieve
in their occupation, and the knowledge and skills
they need to perform effectively.

P AT AU (NTETH):  FTHIRESA
HTFT TTHT TG I I FIHH! AT &Y
T T BT AT AT I {AfeTd T T Aaer
R |

Occupational Skill Upgrading (OSU): Is a
program especially designed for instructors to
upgrade their existing occupational skills and
knowledge and proficiency by working in their
trade specific workplaces like industries, work-
shops, technical vocational institutions and firms.

T AR T (AGHY):  FH TREER
FTHIREGH], Teeh! 4T T AHae AfHatg
T SUN AT EHETHT  fASEees qorg
frseedr @@ ¥ wEr afgafe wmedare
q. wH. g Afd=g |

On the Job Training (OJT): An instructional
method where instruction is provided at the place
of work rather than in a training center.
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FRANTAEAPT  aifeH (@) Rrerers A
AMAH B HT AvaT I a7 HATAT T A==
AFerafy TR FE T 99 SSAT  faEd
GRTeUTdTS HENTT didA qideE IEAT Y
e fagraarg oA |

Open Entry/Open Exit:

An administrative device which allows the learn-
er to enter a training program at virtually any
time a space is available, and exit the program
whenever the specific competencies have been
achieved.

GAT AR T AETHA: 79 JUTATHT F T1
RTETTeTS 219 WD F ui FHAAT AT
gt T fageg ¥ A9 fafwaddfs &4 dfq
THIHT (ASTTE AMAH B T ATHT 357 |

Operational Plan: Is a plan which provides
organization personnel with a clear picture
of their tasks and responsibilities in line with
the goals and objectives contained within the
strategic plan.

P YA QoA TETAdeRT arfdy FemeR!
ATk AT e I RTETATHT fireTeh
Td FHANIETATS (G5 (Aoiged T 99 HH T
fsrFaaTerer e afer |

Outcome: An end result or effect of an action
and situation etc.

Afqem & wRuer wrwer afaw gaE A
Pliseacll



P
Partnership: Business
more than single developer.

in collaboration with

FIHERL: T2 a7 g5 9T 941 Afth ar qRAEsare
HIh FTAT AT TRUH] ATAR FT AT |

Pedagogy: The art science and art of teaching.

givreror faftr: Sarferes Rrem wersw wer, da ¥
FHIITA |

Performance Check List: A tool which evalu-
ates the performance of a skill in terms of stan-
dard met or not met.

FTE PR e G AM(HUE! TORAR T
HTH U F9UHT A T TIaT aieehl 4T i |

Performance Guide: A collection of steps to
perform a task of occupation with a standard or
norms.

P FHTEA ST & T Fwefvad #1H
JATET bl AT TR TRTH! eI HIAET |

Performance Standard: A set-fourth of criteria
of performance result that can accept by the
expert.

FE R W FErad  [a9usel e
TR gfed JUAR TRTHRT FATFTET AR
H<Use® (Criteria) |

Performance Test: A means to evaluate ability
of performing an assigned task/s.

FTE AT TAG IThTHRl Hd FFrEd T
TRIATRT = T4 4l |

Physical Ambience: Setting of tools, equipment
and materials in lab, workshop and class room .
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A Foom e a1 TEHEuE A AR,
JUHRU[, BNTSAIA, TANTINAT, HeT IS T A
qATIRESH] T |

Policies: A set of policies are principles, rules,
and guidelines formulated or adopted by an
organization to reach its long-term goals and
typically published in a booklet or other form that
is widely accessible. e.g. TVET Policy, 2012.

Afqes. wifatas Rrem qur =Eatas aifaw
ARG AT Y= A& YT Teebl ATHT To(dT
bl fggra oI U fAawessr I e |

Polytechnic: An institute affiliated to produce
multi-disciplinary technical work force.

qfelFe  ulatus  frem qur  sEEtuw
qiferH afiweare @ed  sguTatas e
T fafa= &Fer grfafaes et Icareq
e |

Profession: Occupation a person adopted to
earn money with ethics.

A Afqek Taw A fefawer arem
TR S 99 T 9T |

Proficiency: An ability to comprehend and
perform a task.

YA e Ui FH THET R 3o TR
QI T &TAT |

Psychomotor Domain: Involves skills which
emphasize the manipulation of tools or materials.

WA Q8T QUG USR] AR, FIH

T WEHTIEEH  AIHAH  JUARTHl AT
faieears IUIT g (A=, qR=Tan

T gEHT T e eTHATRl & |



Public Private Partnership: An approach in
investment to provide TVET by partnership of
both government sector and private developers.

A A qopery:  wifafass  frem  aen
FIEM T AT &GABT TRTTE FAdT qdT
JIHeERT |

Q

Quality Assurance (QA): Is the process of
verifying whether a product meets required
specifications and customer expectations.

TUERAT A=A (QA): & i Iearfed
FE A1 HATT  AMPUH I, FBAT T
SHIGTHT IRl H[UQUsE? T Téh bl
T TIaT AT 8T |

R

Recognition of Prior Learning (RPL): Is an
assessment process that involves assessment
of an individual's relevant prior learning
(including formal, informal and non-formal
learning) to determine the credit outcomes of an
individual application for credit.

94 faergens W (RPL): T Tsar a%dt fafur
Z1 STHHT AT WA= T HedTSeh TR fehe]
A= a1 AHIAATRE 9 fqepepr 9o faeprg
Hi Hige AqEY B G T G071 S TIATS
AYF I=F ANAH aT RT&T AT BTHR! ATHT ATl
faz=g |

Relevance: The quality or state of being closely
connected or appropriate.

greafiiear: awa, gfifeafq T ardERer aEa

qITT Tl TET FIIHAT |
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Result Management: Is a tool for monitoring
and managing the implementation of strategy
favored particularly by organizations and
agencies.

Afasn e &7 fremam ar arfew
LT qF Tl JHIAeedATs b= dT T
faafqerar e T sraerae T uSer faty
21 ST A g9 Bhurearags Afeaw At aw
AT gre |

S

Skill Test: Is the corresponding performance test
based on the occupational skill standard which
must be demonstrated by every individual to
obtain a “NATIONAL SKILL CERTIFICATE”
indicating that the certificate holder meets the
requirements of a trade/occupation.

9 qreror; rfeaar JT THIOT T YTe TeebT ATHT
T HIHT HIIEUSEE Sogsh  quiandigsed
qRT I FFFH o TG AT (FoTeelTs qealfvad
qifaferes dael T TR T qUL TR
TRIETITATS 1T R A |

Skill: see task

AT AFGTIHT FH AW FA G Tifatas G
T TRI Mg G, faselr amafey T d,
gy T A anfe

Soft skill:
someone to interact effectively and harmoniously
with other people.

Personal attributes that enables

TS QT 977 Ak a7 Afhesd! THEaT
THTAHN T AT U7 ST FAHAT T AR
FRar I Fa O UF &Har gq aifatde A
T 8Y FEATT g7, |



Standard: Is a level of quality or achievement
that is thought to be acceptable.

AAS: B G0 T a1 JaTeh! UM q8 STgel’g
TTed a1 AHT A aesd ATFR Taag |

Step: Is the smallest identifiable part of a skill.
gfgsar: w4 If ATIHr g q=T AT A |

Strategic Plan: Is a process in which organiza-
tional leaders determine their vision for the future
as well as identify their goals and objectives for
the organization.

UTAFTeR ATAT: Rrererar a1 aifer® gaTaes gearer
GHE ATFT FEATH! ATRT TAR Tl T ehed]
qqr  CEwad T AORiad I¢9Uee UaH
Tufafaes guTeeT TRUET AT |

Strategies: A method or plan chosen to bring
about a desired future, such as achievement of
a goal or solution to a problem. e.g. strategies for
TVET expansion.

[ATEE: TRl AT aF TR G T
T FAHFINAT AT [THHBINAT IL¥TGE T T bl
AT eraeTee fafy=r afveres | Sererurer i
gifatae Rrem qar aaraatas aifadsr AmgE
faear 9 SEeTer AT wifataes Rrereaeser
TITIAT TS A TIAT OIS g TF |

Student Centered Learning: Methods of
teaching that shift the focus of instruction from
the teacher to the student.

frandt @< faeprs: foreror gfvreror T wger
fafa stawr Rrere T gfvtersd draene fawndt T
giererdt Fegra ghreror A |
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Summative Assessment: Is used to evaluate
student learning, skill acquisition, and academic
achievement at the conclusion of a defined in-
structional period.

iR e A1 difeueEr qv gfirer
FATIRT ATTHAT TR Ao (e &l | TH HATSHAH]
gRTendier  q¥ srdfaAr fader dq T ATw
W= g | g fae fe=Er W |
HATSFAeAls U Silel dhd AT THTH
T T AT Hearge g |

Supra system: The environment (community)
that has needs and provides inputs, resources,
constraints and competition to the system and
evaluates the product of the system.

TEd YOUEr TH B YUl AT AR
ATATER (FHIATA) FT Fel ATAYTRATRE Ero
T Fel Ardge i, faearar T gfaerar afed
T ITh ATALHAEE RN AT AUA AAT FEIRTA
AET JUTARRT  Ied a%q ¥ HaATewd
HATSHA TG, |

T
Task: A specific, observable unit of work com-
plete in itself having a definite start and end point
which can be broken down into two or more steps
and performed in a limited period of time.

F: AT ¥ A=A Teh qUHT UFT fAf=a,
U T&T T gW Wik (hIEHET IO FHH |
FAATS g3 AT I3 Wwal T61 GIEHATREAT A1SA
afereg ¥ fafRa s@Efar =1 9 afeg |



Teaching Leaning Process: The interaction
between instructors, learners and the content that
leads to accomplishment of learningobjectives.
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Trainee: An individual who participate in a train-
ing to acquire skill, knowledge and attitude.

yRrendt: A9 A T RS AR T

fireror fereprg aimam: fasreusT Sgvaes O T
AT w fawm aeqEr gRTeE T fawwesd
ATIHHT BARA T A HAT T B |

Team Teaching: An instructional strategy which
involves more than one trainer in the training
session .

e fren et a1 arfaw FEET U AT A
gfTeThes AfeAfdad Uz giereror faga ot |

Technical Education in Community Schools
(TECS): technical education and
vocational training by using existing resources
of the community school as a supplementary
program.

e fqaeaer wiatre frem (TEcs):
A [qareda T I9asd Ird T ATl
JTANT TR 9T FTAHHET SqHT TATSH AT(aiereh
frem  quT TIAtgE aMfed |

Provides

Technical Instructor: Is a person who offers
courses that prepare students for achieving
occupation specific outcomes.

yifafres  AfTEA: F TOTRT AT ATATAE T
A T 1T g TeebT AT girerdiars witafae
arfew fa =t |

Terminal Performance Objectives (TPO): Is
a performance standard which describes the
conditions under which the task takes place,
exactly what performance is expected and how
well the task must be performed.

fe Ry si ag_ff FF FETEA (Performance) &1
af=T® (Terminal) I£9T (Objective) I HieTeT
TT B | TN FH FEET GEEl U
FT ATIGUSETATS @A T YTl JLeTee

ichca e
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AT ATRT ATHAT FHAL & Afeh |

Trainer: A person who can teach or facilitate to
learn skill, knowledge and attitude.

yRree: AT FH T TEATARET AR T
TFER [qehr3+ Afh |

Training Models: Is a model which helps to
design the training. One of the most commonly
used models is ADDIE (Analysis, Design,
Development, Implementation and Evaluation)

qAAAHST THAEE  ATNAHB!  AHAT G
arferept  fesge ¥edr T <8 | ADDIE
(fareeroor, greq faera, wEATEIT T HATSHA)
8 STET BT TANT 7% T8ehl AT TIET THAT

~

Bl |

Transfer: The carryover of learned responses
from one type of situation to another.

A TR Teh T a7 TRFITAT ATAHHAT
fasbeT A ¥ AIETATS Tk SSATE ARl 313 aT
FALITHAT TART T HTH |

TVET MIS: TVET MIS is a portal contains data
on TVET institutions, trainees, courses, trainers,
facilities, institutions managements and reports

feMEd ws): a1 wifafus qor =aEatoE
Rrem ¥ afew FEwl gEAReds  eedd
T AT T JUTereRl 21 | AF FOTeArH T
qifaferes TAT SATAANTE ANAH GXITET, FIeTET,
gfeTendy, HHEAT, ATATHET HIUEs, ATAHEBT
AMGET FHEleId qeATges TAId dqed
fE=g |




\"
Verification: The process of establishing the
truth, accuracy or validity of something.
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Workshop: Room or building in which goods are
manufactured or repaired.

FRAIMET: H1T a7 9 et fafa=r fast a=qee

qEOT:  dIfH  HTAHRE,  GASAT T Gl
FAATIAT T A= IaqTed T 3T fatg ar |

Vision: A vision statement describes what a
company desires to achieve in the long-run,
generally in a time frame of five to ten years or
sometimes even longer.

R e &7 dw@ Y 2@ q0 AT &1 W a@
FATTHT F FEATT G T (GE[RIAT FIATHT
FERdT AT Fa |

Vocational: A system of providing skills and
knowledge that prepare people for a job.

SEQNAF: F G BTH AT TSNRIET AT
HIAEsdTs 99 T 719 fad Jored |

w
Work Place: Place where people work, such as
an office or factory .

FA WA FAGT a7 FREET @l HITEEe
FTH TeBA |

Worker: Person who does a specified type of
work or who works in a specified way.

FHER: Ah T dBUR @TE HTH AT
FHITTH e |
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JqTeT a7 HHT =g |

Written Test: Is a comprehensive exam that
assesses the examinee’s cognitive knowledge.

fafea wem ufvrendieesr Jgfas AmwTg
ged ¥ fafgd  GOerRl  HieHee T
HATEHA |
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Views and Comments of the Training Participants

Quotes from the participants of TVET CD workshops
Mr. Saroj Kumar Pandey, Principal, Tilingtar Secondary School, Kathmandu

“In my journey as a Community School Principal for more than 3 decades, Dakchyata supported

TVET CD Workshop is one of the most significant capacity development training | have ever
participated in, which has really enhanced myself as a TVET Leader in the community, who is
even more determined to make best transformation of the students to TVET Graduates. “

“l found TVET Personnel CD Training cum Workshop as a perfect platform for the entire TVET
Sector ranging from MoEST to Community schools and even the private training providers,
which not only enabled the sharing of experience among all the players in Nepal’'s TVET sys-
tem but also fed in vital technical knowledges on policies and practice around the world thus
creating collaborative determinations for initiating better implementation of the TVET through-
out Nepal”

“TVET is the only means Nepal can motivate, through creation of employment opportunities in
the domestic job market, the unemployed youth to stay back in Nepal, and utilise their sweat
in building prosperity of the motherland, Dakchyata supported CD activities are capacitating
TVET system to deliver its best for the aspiring youths. “

“l am convinced that Dakchyata’s support in strengthening the collaboration among TVET au-
thorities and hence their effective coordination with the employers (the private sector) through
the CD activities would be the turning point in Nepal’'s prosperity. “

Ms. Mina Regmi Poudel, Section Officer, Vocational Education Enhancement Section,
TVET Division, MOEST

“Coming through the diverse roles as School Supervisor, Foreign Aid coordination personnel
to the current role at the Vocational Education Enhancement Section under the very young
TVET Division, MoEST, during my tenure for a decade, Dakchyata’s CD initiatives have really
impressed me and my colleagues who have been largely benefitted in terms of technical and
practical aspects of TVET reforms at the policy level. ©

“Dakchyata led capacity development activities have come as an opportunity cum encourage-
ment for intra-institution and inter-institution discourses and sharing thus leading to collabora-
tion towards effective and sustainable TVET provisions ultimately leading to employments for
the youth and the nation’s journey towards prosperity.”

Mr. Bipin Acharya, ED UCEP Nepal (NGO)

The Capacity Development Workshop cum Training enabled me to revisit my knowledge and
experience as a TVET personnel, also boosting my ability on strategic work as well as institu-
tional networking with the policy level — CTEVT, MoEST and other TVET line ministries.

Ms. Ritu Acharya, Quality Assurance Officer, Sakchyamta Project, CTEVT

The workshop cum training was very informative as it matches my needs, working as a TVET

personnel. The topics/contents of the workshop gave me a new perspective in understanding
more about the TVET, also is being very helpful in my work as well.

. s
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